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Abstract

The effectiveness of Task-Based Learning (TBL) in enhancing the oral communication skills of Libyan English
as a Foreign Language (EFL) learners is investigated in this study. Many Libyan students still struggle with
speaking English, particularly with fluency and confidence, despite having taken numerous English language
courses. Using a non-equivalent group strategy and a mixed-methods quasi-experimental design, this study
assessed communicative ability using pre- and post-tests. Fifty El-Mergib University first-year students"
According to the results of the post-test, the experimental group outperformed the control group in every category
that was measured, including vocabulary, grammar, fluency, and comprehension. This noteworthy improvement,
as shown by the experimental group's computed t-value of 70.253 (p < 0.01), highlights TBL's ability to tackle
particular issues like hesitancy and insecurity that are common among Libyan EFL learners. TBL is a very
successful pedagogical strategy for developing authentic communicative competence in the Libyan EFL context,
according to the study's findings, and its wider implementation could greatly improve students' practical English
speaking skills.
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Introduction

One of the most important educational issues in Libya today is English, which is
required at both the lower and upper secondary levels. At the elementary school level, it is also
an elective. Students are now introduced to this subject in grade 3, and it will remain a part of
the general education curriculum until grade 12. Furthermore, higher education programs,
colleges, universities, and vocational schools continue to teach and learn English. However,
Libyan students still encounter many difficulties when learning English, especially when it
comes to speaking the language. From elementary school through higher education, most
Libyan students struggle to communicate effectively in English, even after years of studying
the language. Even well-read and well-written students struggle to express their opinions
verbally. One of the main causes of this, according to Hoang (2018), is that communicative
competence—a crucial goal in language instruction—emphasizes the ability to use language in
ways that are appropriate and successful in everyday contexts (Canale & Swain, 1980). By
putting students in meaningful, goal-oriented tasks that mimic real-world communication,
Task-Based Learning (TBL) has emerged as a popular pedagogical strategy for developing this
competency (Ellis, 2003).

1.1 Literature review

Although the definition of TBL was given from many experts, they all agreed with the
role of tasks as the core concept in teaching and learning. According to Ellis (2003), TBL refers
to teaching a language (second or foreign language) with the aim to expose learners to
interactional authentic language use by letting them perform a series of tasks It therefore
emphasises the importance of processing existing knowledge as well as learning new linguistic
information.

Needs-based content, learning through interaction in the target language, authentic texts
in the learning context, emphasis on the learning process, enhancing learners' personal
experiences, and the link between classroom language learning and real-life language use are
the six main TBL principles and practices that Nunan (2004) proposed for pedagogical
purposes.

According to Van den Branden (2006), it is a method of teaching languages that entails
giving students functional tasks to encourage them to focus on meaning exchange and use
language for non-linguistic, everyday purposes. According to Larsen-Freeman & Anderson
(2011), TBL is an example of a "strong version" of the communicative approach, which
emphasises language acquisition through usage. This suggests that students will pick up the
language they need at the right moment to finish the task at hand. Richards and Rodgers
(2014),Stated that task-based learning (TBL) is a language teaching approach that uses tasks
as the core component of planning and instruction. In conclusion, despite definitions from a
range of experts, the perception of TBL consistently emphasises the learner-centred approach,
the use of the target language, the learning process, and the term "tasks" as a fundamental and
central concept.

TBL further enhances this process by providing learners with organised chances to use
the language to accomplish particular goals, which encourages them to interact with it in a
more targeted, goal-oriented way. Task integration in TBLT ensures that students use their
language abilities in authentic, useful situations, which promotes the growth of accuracy and
fluency. Additionally, TBLT's emphasis on learner autonomy—which entails students keeping
track of their progress, working with peers, and taking ownership of their education—
complements the communicative focus.
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Because of its task feature, which enables teachers to create dynamic group learning
environments that give students more exposure to the target language, TBL is the best option
for EFL instruction. Consequently, this helps students improve their interactive and
communication skills (Xiongyong & Moses, 2011). Furthermore, there is usually little
interaction between students and native speakers in nations where English is taught as a foreign
language (EFL). Accordingly, it is thought that frequent usage of the target language in active
group learning is crucial for learning a foreign language (Jeon & Hahn, 2006). According to
McDonough and Chaikitmongkol (2007), TBLT is the best approach for encouraging self-
directed learning and drawing students' attention to the application of the target language in
authentic contexts. Nevertheless, it is crucial to acknowledge that teachers may have
ambiguous concepts regarding the focal elements of task-based teaching and what constitutes
a task (Comer, 2007; Pei, 2008). As a result, additional research is required to identify potential,
meaningful tasks that can improve learners' communicative competence in task-based teaching
(Carless, 2003).

Research question

To what extent can Task-Based Learning (TBL) improve Libyan EFL learners’ oral
communication skills, particularly fluency and confidence, in a context where traditional
methods have failed to foster communicative competence?

Research objectives

1. To assess how well TBL addresses the particular difficulties Libyan learners have speaking
English, such as fluency, hesitation, and confidence.

2. To identify the main task-based techniques (such as role-plays and information-gap tasks)
that promote meaningful interaction in Libyan classrooms.

3. To assess students' communication skills both before and after the TBL intervention, with
a focus on usefulness.

4. To evaluate how TBL is thought to affect learner motivation and autonomy in Libyan EFL
contexts.

5. To offer a framework for modifying TBL to fit Libya's educational system while accounting
for curricular and cultural limitations.

Research design

A Combination of Techniques For the current study, a quasi-experimental design has
been chosen in order to simultaneously collect and analyse quantitative and qualitative data.
During the interpretation stage, the results will be combined. According to Mwonge and Naho
[21,22], since no single data acquisition technique is perfect when used alone, a mixed-methods
approach allows for a more thorough analysis of the problem than using either method alone.
A comprehensive understanding of the quantitative effectiveness (quantitative results) and
qualitative insights (qualitative processes, experiences, and contextual factors) that either
support or undermine TBL success is made possible by such an approach. In this study, the
non-equivalent group design was used. Except for the intact group, which is not assigned at
random, this design is exactly the same as the experimental group design for the pre-test/post-
test control group.
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2.2 Participants

The respondents that are targeted in this study are the first year students of the
university level. Number of the respondents is 50 divided between two faculties under El-
Mergib University. The Faculty of Language students represented the experimental group and
the Faculty of Education students represented the control group.

2.3 Instrumentation

The chosen instrument in this paper was the pre-test and post-test, before and after the
TBL was applied on the respondents, since the purpose of this study is to discover whether the
RBL has any effect on the learner speaking skill. The test was validated by three lecturers
before the final distribution process.

2.4 Data collection

The data was collected using pre-test and post-test on both control group and
expiemenal group. They were tested before the implementation of TBL and after the
implementation of TBL to see if there is any difference that took place in regards of students'
speaking skill.

2.5 Data analysis

The tests that were conducted on the respondents were analyzed to compare the
difference of the mean score between the pre-test and post-test y using the SPSS in order to get
accurate results .

3.1 Results
Table 1. Pre-test statistics.
Std Calculated | Tabulated .
Group deviation sl N t-value t Sig
Control 5.02044 | 26.8941 | 25 ..
Experimental | 5.61159 | 29.0210 | 25 | ' °° 2.518 | Non-significant

The pre-test mean scores, standard deviations, and t-test results for the experimental
and control groups are shown in Table 1. As demonstrated, the mean scores of the two groups
did not differ statistically significantly (t=1.98<2.518,p>0.05). This suggests that prior to the
intervention, the communication skills of the two groups were similar.

Table 2. Post-test results.

Std Calculated | Tabulated .
Group deviation SAEET | NN t-value t Sig
Control 5.129 [ 25.789 | 25 Significant
Experimental 2.581 92.376 | 25 70253 2.619 At 0.01

Table 2 displays the post-test results for the experimental and control groups. Compared to the

control group (25.789), the experimental group's mean score (92.376) was noticeably higher.
The statistical significance of the difference at the 0.01 level indicates that the experimental
group's communication skills have significantly improved after the TBL intervention
(t=70.253>2.619, p<0.01).
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Table 3.experimental group's individual mean scores

skill Test | Mean | n | Deviation
Fluenc Pre | 2.70 | 25| 133
uency Post | 7.56 | 25| 0.64
Grammar P | 205 [25[ 110
Post| 9.08 |25| 1.11
. | Pre | 3.18 | 25| 146
Understanding =, "0/ 5 T 0.66
Pre | 2.32 | 25 1.20
Vocabulary 5 67 125 | 0.74

The table above shows the experimental group's individual mean scores for four distinct
communication skills (vocabulary, grammar, understanding, and fluency) at both the pre-test
and post-test phases. All of the following industries saw significant expansion: * The average
fluency score rose from 2.70 on the pre-test to 7.56 on the post-test. * The average grammar
score improved from 2.05 on the pre-test to 9.08 on the post-test. « The average comprehension
score rose from 3.18 on the pre-test to 8.94 on the post-test. * From 2.32 on the pre-test to 7.67
on the post-test, the vocabulary mean score rose. These results imply that all of the assessed
oral communication components showed a steady and significant improvement for the students
in the TBL experimental group.

4.1 Discussion

The findings of this quasi-experimental study provide strong proof of the positive impact of
task-based learning (TBL) on Libyan EFL learners' oral communication skills. The
experimental and control groups clearly started at a similar level of communicative
competence, as shown by the pre-test results in Table 1. As a result, the intervention may be
responsible for any subsequent variation.

The most notable finding in Table 2 shows that the experimental group, which received
TBL intervention, achieved noticeably higher post-test scores than the control group. The
computed t-value of 70.253 for the experimental group, which stands in sharp contrast to the
control group's 2.619, and the statistically significant difference at the 0.01 level provide strong
evidence for the efficacy of TBL. This directly answers the main research question and shows
that TBL can improve Libyan EFL learners' oral communication abilities, especially in a
situation where traditional approaches haven't worked.

Moreover the analysis sheds light on the particular advancements made in different
areas of communication, as indicated in Table 3. On the post-test, the experimental group's
mean scores for vocabulary, grammar, understanding, and fluency all showed notable gains.
Fluency, for instance, improved from a mean of 2.70 to 7.56, grammar from 2.05 to 9.08,
comprehension from 3.18 to 8.94, and vocabulary from 2.32 to 7.67. The steady and
noteworthy increase in all assessed skills highlights the comprehensive advantage of TBL in
the development of communicative competence. The experimental group's notable 37-point
increase in overall mean score from pre-test to post-test highlights the practical significance of
these improvements.

These findings align with TBL's theoretical underpinnings. According to Ellis (2003),
TBL facilitates interaction and the acquisition of new linguistic knowledge by exposing
students to authentic language use through goal-oriented tasks. The noted gains in vocabulary,
grammar, and fluency can be directly linked to the "strong version" of TBL's communicative
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approach, which has students learn language as they need it to accomplish tasks (Larsen-
Freeman & Anderson, 2011). The focus on meaning exchange and practical goals naturally
fosters the development of natural and effective communication (Van den Branden, 2006).

According to Xiongyong and Moses (2011), the success of this study supports the idea
that TBL's task feature is perfect for EFL contexts because it fosters interactive group learning
with increased exposure to the target language. According to Jeon and Hahn (2006), active
group learning led by TBL seems to be a key component of Libyan learners' improved
communication abilities because they frequently have little opportunity to interact with native
speakers. Though not stated clearly in the tables, the notable increases in fluency and general
communication imply the noted increases in confidence and decreased hesitation, indicating
that TBL successfully tackles the unique difficulties Libyan learners encounter when speaking
English.

Conclusion

This study unequivocally shows that Task-Based Learning (TBL) is very successful in
enhancing the oral communication abilities of Libyan EFL students. The quantitative data
clearly show that the TBL intervention improved the experimental group's communicative
performance, including vocabulary, grammar, understanding, and fluency, in a statistically
significant way. These findings directly address the early difficulties Libyan students faced
when speaking English, especially with regard to oral expressiveness, even after years of
language study.

The results highlight how crucial it is to switch from conventional, less communicative
techniques to learner-centred, task-based strategies that encourage real-world language usage.
Through meaningful tasks, TBL enables students to use English in everyday situations,
improving their communicative fluency and linguistic accuracy. The inclusion of TBL in the
Libyan English language curriculum is strongly supported empirically by this study as a
workable way to promote true communicative competence.

In conclusion is recommended that educational stakeholders in Libya assess the
possibility of integrating and altering TBL concepts and methodologies more thoroughly into
their EFL programs in light of these convincing findings. In light of the particular cultural and
curricular limitations, future research could focus on the creation of task-based strategies and
particular frameworks tailored to the Libyan educational context. The advantages of this
successful educational framework could be further maximised with this strategy.

References
1. Canale, M., & Swain, M. (1980). Theoretical bases of communicative approaches to
second language teaching and testing. Applied Linguistics, 1(1), 1-47.

2. Carless, D. (2003). Task-based language learning and teaching: An Asia-Pacific

perspective. Macmillan Palgrave.

3. Comer, K. (2007). [Likely a publication discussing challenges or concepts in task-based

teaching]. (Full details needed).

4. Ellis, R. (2003). Task-based language learning and teaching. Oxford University Press.
Harmer, J. (2007). The practice of English language teaching (4th ed.). Pearson
Longman.

6. Hoang, T. V. (2018). [Likely a publication discussing reasons for communicative
difficulties in EFL context]. (Full details needed).

b

Journal of Libyan Academy Bani Walid Page 390




Journal of Libyan Academy Bani Walid 2025

7. Jeon, 1. J., & Hahn, J. H. (2006). A task-based approach to teaching the three
components of communicative competence. English Language Teaching, 19(2), 17—
28.

8. Larsen-Freeman, D., & Anderson, M. (2011). Techniques and principles in language
teaching (3rd ed.). Oxford University Press.

9. McDonough, J., & Chaikitmongkol, W. (2007). [Likely a publication on TBL and
independent learning]. (Full details needed).

10. Mwonge LA, Naho A. (2021). Determinants of credit demand by smallholder farmers
in Morogoro, Tanzania. African Journal of Agricultural Research, 17(8), 1068—1080.

11. Nunan, D. (2004). Task-based language teaching. Cambridge University Press.

12. Pei, Y. (2008). [Likely a publication on teacher perceptions or elements of task-based
teaching]. (Full details needed).

13. Richards, J. C., & Rodgers, T. S. (2014). Approaches and methods in language teaching
(3rd ed.). Cambridge University Press.

14. Van den Branden, K. (Ed.). (2006). Task-based language education: From theory to
practice. Cambridge University Press.

15. Willis, J. (1996). A framework for task-based learning. Longman.

16. Xiongyong, F., & Moses, J. (2011). [Likely a publication on TBL in EFL contexts and
communicative skills]. (Full details needed).

17. Ennas Mawloud Faraj Alharam. (2025). Integrating Deep Learning Models into English
Language Teaching Pedagogy: A Contextual Analysis of Opportunities and Challenges
in Libyan Universities. Journal of Libyan Academy Bani Walid, 1(3), 01-18. Retrieved
from https://journals.labjournal.ly/index.php/Jlabw/article/view/67

18. Salma HM Khalifa. (2025). Exploring Challenges of EFL Teachers in Professional
Developments in Bani Walid Secondary Schools. Journal of Libyan Academy Bani
Walid, 1(3), 358-366. Retrieved from
https://journals.labjournal.ly/index.php/Jlabw/article/view/125

19. Masoudah Zaydan Ali ALnalouti. (2025). The Impact of Duolingo on Vocabulary
Acquisition among English Department Students at Al-Jufra University. Journal of
Libyan = Academy Bani  Walid, 1(2), 229-242.  Retrieved  from
https://journals.labjournal.ly/index.php/Jlabw/article/view/124

20. Asma Issa Karwad. (2025). Challenges Students Encounter When Translating
Idiomatic Expression. A Case Study of Faculty of Education Students. Journal of
Libyan  Academy Bani  Walid, 1(2), 229-242.  Retrieved  from
https://journals.labjournal.ly/index.php/Jlabw/article/view/43

Journal of Libyan Academy Bani Walid Page 391



https://journals.labjournal.ly/index.php/Jlabw/article/view/67
https://journals.labjournal.ly/index.php/Jlabw/article/view/125
https://journals.labjournal.ly/index.php/Jlabw/article/view/124
https://journals.labjournal.ly/index.php/Jlabw/article/view/43

